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Abstract 
This study was performed to examine how frontline secondary school teachers value the role 
of authentic texts in English teaching.  Also, this explored why some teachers use authentic 
materials more than the others and whether these research participants think such materials 
facilitate or hinder students‟ language acquisition.  The data was collected by questionnaires, 
lesson observations and post-lesson interviews.  It was found that a majority of them hold 
positive attitudes towards the use of authentic materials.  However, the frequency of using 
them varies from person to person owing to different reasons.  One significant finding of this 
research is that with prudent text selection, authentic materials can be effectively used with 
learners whose English proficiency is considered “bad” and “very poor”.  The study has 
important educational implications for English teachers and Education Bureau.  
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Chapter 1 - Introduction 
The selection of teaching materials in English language teaching has been a popular issue in 
the education field because this concerns many, if not all, English teachers.  From the 
perspective of authenticity, there are mainly two types of materials, namely authentic and 
non-authentic.  Morrow (1977:13) defined authentic materials (hereafter AMs) as texts that 
are “produced by a real speaker or writer for a real audience”, for example, newspaper articles 
and radio programs.  Some authors (e.g., Allwright, 1979; Little & Singleton, 1991; 
Basturkmen, 2001) have advocated the use of AMs because of the pedagogic benefits on 
students‟ communicative competence and learning motivation.  However, some other authors 
(e.g., Williams, 1983; Morrison, 1989; Widdowson, 2003) had an opposite view and claimed 
that the lexical difficulty of AMs may demotivate students, leading to a detrimental effect on 
students‟ learning.  It is suggested that this problem can be overcome by selecting AMs 
which are at the right level of students and designing manageable learning tasks.  However, 
this brings out a major difficulty of using AMs.  That is finding appropriate AMs and 
designing suitable learning tasks can be a time-consuming process (Hughes & McCarthy 
1998).  As we can see, the opinions with regard to the use of AMs are diverse.  In order to 
see how local frontline teachers see this gap and why they have such perception, my research 
named “English language teachers‟ attitudes towards the use of authentic materials in Hong 
Kong secondary schools” aims at finding out: 
 
(1) What are the English language teachers‟ attitudes towards the use of AMs in Hong Kong 
secondary schools? 
(2) Why do/don‟t English language teachers use AMs? 
(3) On the whole, in English language teachers‟ opinions, how might the use of AMs 
facilitate or impede English learning of students? 
 
This study may enable us to see local teachers‟ actual practice with regard to the use of AMs.  
This may also provide useful data for Education Bureau and local secondary schools when 
they formulate policies concerning the promotion for the use of AMs.   
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Chapter 2 - Contextual background and literature review 
Definition of authentic texts 
Many scholars (e.g., Porter & Roberts, 1981; Harmer, 1983; Nunan, 1989) have given 
authentic texts different definitions.  For example, authentic texts “are designed for native 
speakers” (Harmer, 1983:146).  Porter & Roberts (1981) had one more criteria which is the 
text should be produced by native speakers as well.  But the present writer prefers the 
following two definitions.  Firstly, “[an] authentic text is a stretch of real language, produced 
by a real speaker or writer for a real audience and designed to convey a real message of some 
sort” (Morrow, 1997:13).  In other words, authentic texts are “real-life texts, not written for 
pedagogic purposes” (Wallace 1992:145).  These two definitions are more comprehensive in 
a sense that apart from texts produced by native speakers, we can count texts produced by 
speakers or writers of “outer circles” (Jenkins, 2006:161) in which English is not their native 
language but the lingua franca.  In our daily life, many texts can be considered authentic, for 
example, TV commercials, interviews, radio programs, brochures and poems. 
 
Education Bureau’s stance towards the use of AMs 
According to the English Language Education – Key Learning Area Curriculum Guide 
(Primary 1 – Secondary 3) and English Language – Curriculum and Assessment Guide 
(Secondary 4 – 6) issued by Education and Manpower Bureau in 2002 and 2007 respectively, 
teachers have their flexibility and autonomy in developing their own learning modules and 
selecting teaching materials.  However, the authority does encourage teachers to take the 
authenticity into account when planning the curriculum.  In its guiding principles, it states 
that teachers are encouraged to “use appropriate textbooks and other language learning 
resources, including authentic materials, to suit their learners‟ needs and interests” (2007:51).  
In the section about teaching of listening, teachers need to “make use of a wide selection of 
authentic listening materials such as advertisements, announcements, telephone conversations, 
speeches, films, poems, songs and rhymes” (2007:77).  In the section about curriculum 
planning, schools are encouraged to “supplement [textbooks] with interesting and authentic 
materials to suit their learners‟ needs” (2002:77).  The above quotations reflect that 
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Education Bureau values the use of AMs.  But at the moment, it does not insist teachers to 
use them compulsorily.  It is worth mentioning that, with the advocacy of Education Bureau, 
Hong Kong Examinations and Assessment Authority has often adopted written AMs in the 
question papers of two local major public examinations HKCEE and HKALE.  Nevertheless, 
AMs are rarely used in listening papers.   
 
Important factors in choosing AMs 
Before looking into the advantages and disadvantages of using AMs, it would be worthwhile 
to take a brief look at the important factors in choosing suitable AMs.  In fact, selecting AMs 
for pedagogic use takes a great deal of sensitivity and considerations.  A certain number of 
authors such as Lee (1995) and Wang (2011) have suggested different checklists to guide 
teachers to select appropriate AMs.  After comparing all their selecting criterions, the present 
writer has found that the following guideline from Berardo (2006:63) is more comprehensive 
and accessible: 
Suitability of 
Content 
 Does the text interest the student? 
 Is it relevant to the student’s needs? 
 Does it represent the type of material that the student will use 
outside of the classroom? 
Exploitability  Can the text be exploited for teaching purposes? 
 For what purpose should the text be exploited? 
 What skills/strategies can be developed by exploiting the text? 
Readability  Is the text too easy/difficult for the student? 
 Is it structurally too demanding/complex? 
 How much new vocabulary does it contain? Is it relevant? 
Presentation  Does it “look” authentic? 
 Is it “attractive”? 
 Does it grab the student’s attention? 
 Does it make him want to read more? 
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Viewing these four principles from the language acquisition perspective, the first and the third 
ones would be of utmost importance because if the text is not interesting and too challenging 
to students, their affective filter will be high, thereby preventing the knowledge reaching the 
language acquisition device in their brains (Krashen, 1987).  Seemingly, the above suggested 
guideline is already comprehensive enough; however, Berardo (2006) overlooked the cultural 
appropriateness.  Ji and Zhang (2010) pointed out that, when selecting AMs, teachers need 
to ponder whether the unusual cultural background of the text will lower its comprehensibility.  
They should also consider whether the text will cause any potential cultural offence. 
 
Advantages of using AMs 
Higher learning motivation  
It has been widely claimed that using AMs can enhance learners‟ motivation of learning 
(Freeman & Holden 1986; Little & Singleton 1991; Peacock 1997; Kim 2000).  Peacock 
suggested that using appropriate AMs “may increase their learners' levels of on-task 
behaviour, concentration, and involvement in the target activity more than artificial materials” 
(1997:152).  Gilmore stated that “[a]uthentic materials are inherently more interesting than 
contrived ones because of their intent to communicate a message rather than highlight target 
language” (2007:106-107).  This means textbooks may sometimes put too much emphasis 
on the particular grammatical or lexical items which are embedded in a pedagogically 
produced text.  Learners may sometimes be dissatisfied with this kind of textbook design 
because they do not see the communicative aspects of the language (Hedge, 2000).  But 
AMs can supplement the needs of this group since they are produced for real communication 
purposes.  The other reason why learners like dealing with AMs is that they enjoy taking the 
challenge of decoding the information of a real text (Guariento & Morley 2001).  Last but 
not least, using up-to-date AMs, such as newspapers and radio programs, helps students 
bridge the gap between what they learn in classrooms and the outside world.   
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Exposing learners to real language 
In terms of the development of listening skills, Porter & Roberts (1981) and Hedge (2002) 
explained that there was a lack of naturalness in non-AMs and listed out several limitations of 
coursebook recordings.  Firstly, speakers usually speak at a slow pace with little variation, 
exaggerated intonation patterns and carefully articulated pronunciation.  Secondly, those 
recordings contain regularly repeated structures, more formal language and complete 
utterances.  Thirdly, speakers take careful and distinct turns.  However, using AMs can 
expose students to the features of informal and spoken English (Richards, 1990).  AMs may 
contain redundant features such as repetitions and hesitations (Ur, 1984).  Moreover, the 
natural spontaneous conversation has incomplete sentences, interactive expressions and 
sometimes ungrammatical structures (Brown & Yuke, 1983).  Hedge (2002) added that the 
speakers in AMs usually speak at a natural pace and carry different accents.  
 
In terms of the written discourse, non-AMs usually contain a series of “false-text indicators” 
(Berardo, 2006:61) which include perfectly formed sentences, comprehension questions using 
a grammatically correct structure and requiring a full answer as well as repetition of particular 
grammar structures.  In addition, the occurrence of difficult vocabulary is not high.  In a 
word, these texts are “very unlike anything that the learner will encounter in the real world 
and very often they do not reflect how the language is really used” (Berardo, 2006:62).  But 
AMs can expose learners to features of natural written discourse such as more difficult and 
precise words (Davies & Widdowson, 1974), higher frequency of linguistic cohesive devices 
(Phillips & Shettlesworth, 1988) and more colloquial language (McCarthy & Carter, 1994).  
Besides, in a lecture called “Corpus Linguistics” held at The University of Hong Kong, Dr 
Anthony Tong mentioned that certain AMs, particularly academic writings and editorials, 
always contain greater complexity of phrase structures.  As we can see, using AMs can let 
students see the lexical complexity of written texts and realize the difficulty of the spoken 
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discourse in the actual English-speaking world.  
 
Developing intercultural communicative competence  
From the cultural point of view, learners have a strong natural curiosity in other cultures 
(Byram, 1991).  However, Gilmore (2007) suggested that English textbook publishers 
usually sidestep the issue of cultures and he cited the study of Pulverness (1999) to prove that 
textbooks usually create “international contexts”, for example, airports and hotels, rather than 
coming up with a real and distinctive cultural context.  This is because textbook publishers 
want to maximize their profits by developing books which can target for the majority of 
learners.  Unlike textbooks, AMs can fulfill the cultural curiosity of learners because they 
involve contexts of different countries and are not limited to the local context.  For example, 
when watching “America‟s got Talent”, students will understand that American spectators 
always show their passion by standing up and screaming loudly.  At the same time, this show 
exposes learners to American English.  Jenkins (2009) believed that English is a medium 
through which people can gain knowledge and cultural understanding of the world.  To 
realize this, Lin (2010) said that students should develop an awareness of linguistic 
differences of “World Englishes” and the cultural differences of speakers from different 
countries.  One of the possible ways to achieve this is to use AMs that reflect the diversity of 
Englishes.  So, students can develop intercultural communicative competence that can help 
them to appreciate the development of “World Englishes” and communicate with speakers 
from different circles (Lin, 2010).   
 
Disadvantages of using AMs 
Demotivating low level students 
As mentioned before, some authors believed that AMs can increase learners‟ motivation.  
However, some other authors (e.g., Morrison, 1989; Widdowson, 2003; Williams, 1983) had 
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an opposite view and claimed that the lexical difficulty of AMs may demotivate students.  
AMs are potentially difficult because of the “high lexical density, idiomatic language, low 
frequency vocabulary used for satirical effect, and opaque cultural references all combine to 
make it „pragmatically inert‟ for most learners” (Gilmore, 2007:108).  In fact, too many 
unknown words make the reading process too difficult (Nuttall, 1982) and too many complex 
language structures cause a big burden to learners (Richards, 2001).  So, it is likely that 
using AMs may frighten students.  The same problem applies to authentic listening texts in 
which learners have to deal with the complexity of natural spoken discourse.  From the 
cultural perspective, students sometimes assume that the cultures of other countries operate in 
the way as theirs do (Byram, 1991; LeLoup & Potenrio, 2000).  So, it is not surprising to see 
them struggle with the cultural background when processing AMs.  For instance, it is 
extremely difficult for students to understand the well-known speech “I have a dream” if they 
are not equipped with the history of America. 
 
Unsuitability at the early stage of acquisition 
Krashen (1987) suggested that by exposing students to comprehensible input which is just a 
little above their level would automatically lead to language acquisition.  As discussed in the 
previous paragraph, AMs sometimes contain different kinds of challenges which may be too 
daunting to young learners.  So, it may be undesirable to use AMs with learners of beginning 
and intermediate levels.  Richard (2001:2) stated that using AMs could “actually hurt or 
impede foreign language reading development”.  "[W]hen average students encounter 
ungraded material too soon, they are usually forced back into deciphering with the aid of a 
dictionary, and valuable training in the reading skill is wasted" (Rivers, as cited in Richard, 
2001:2).  Worse still, using AMs may make learners adopt verbatim translation rather than 
enabling them to develop appropriate reading strategies such as top-down processing and 
working out meanings of unfamiliar words from the context. 
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Requiring plenty of time and relevant knowledge 
It suggested that the problem of AMs demotivating learners can be solved by more careful 
text selection and task design.  However, this process can be extremely time-consuming 
because choosing suitable texts requires different considerations which are listed in the 
previous section “Important factors in choosing AMs”.  After selecting the text, teachers 
need to devise ways of exploiting the text via different activities.  The whole preparation 
process takes a great deal of time (Berardo, 2006).  In addition, ample knowledge is needed 
in order to draw out the greatest pedagogic benefit of the text.  Gilmore (2007) believed 
there are few teachers who are willing to have the access to the research literature about 
authenticity and some of them may not have the time to read it.   
 
The complexity of the issue about the use of AMs 
The above literature review displays divergent opinions about the use of AMs.  On one hand, 
it is believed that using AMs can increase students‟ learning motivation, develop intercultural 
communicative competence and let learners realize the language use in the real world.  On 
the other hand, it is claimed that using AMs can demotivate students and hamper their 
language acquisition.  It would be interesting to examine how local secondary school 
teachers see this dilemma based on their frontline teaching experience.      
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Chapter 3 - Methodology 
Research sites and participants 
This study was conducted in two government funded secondary schools in Hong Kong.  The 
first school, School A, is a middle Band 3 Chinese medium (CMI) secondary school and the 
other school, School B, is a bottom Band 3 CMI secondary school.  All English teachers of 
these two schools were invited to take part in this study.  There were totally 23 participants 
in this study, 12 English teachers from School A and 11 English teachers from School B.  I 
selected these two schools because of two reasons.  Firstly, I a strong desire to find out 
English teachers‟ attitudes towards the use of AMs in CMI Band 3 language classrooms where 
I am going to work.  Secondly, I am a past student of these two schools.  Due to this 
connection, teachers may be more willing to take part in my research in a more cooperative 
manner. 
 
Research methods and data collection 
Both qualitative and quantitative approaches were used in the data collection process and data 
analysis.  I collected the data from questionnaires (Appendix A: P.34-36), classroom 
observations and post-lesson interviews (Appendix B: P.37).  
 
(1) Questionnaires  
The anonymous questionnaire consists of three parts: personal background (e.g. years of 
teaching experience and amount of lessons taught per week), beliefs and attitudes towards the 
use of AMs, and free spaces for them to leave comments or feedback, if any.  Personal 
background is included because I would like to see if there is any relationship between this 
and the teachers‟ attitudes towards AMs.  For example, we might find out that experienced 
teachers feel more comfortable using AMs.  As for Part B, teachers are asked to show their 
degree of agreement of disagreement to the statements about the use of AMs.  Only four 
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scales are given in each item with a view to eliminating participants‟ inclination to choose the 
middle one.  In the final part of the questionnaire, I ask if the participants would like to take 
part in the follow-up study.  They are invited for classroom observations in which AMs are 
used, followed by post-lesson interviews.  To ensure that the questionnaire is 
comprehensible to participants, I did pilot tests with two in-service English teachers.  I let 
them finish the questionnaire on their own without any interruption.  It was found that they 
had no problem understanding the instructions and questions.  
 
With the consent of the two principals of two participating schools, at the beginning of March, 
I distributed 15 questionnaires to School A and School B respectively.  I gave the 
questionnaires to the English panel heads of these two schools in person and asked them to 
dispatch the copies to their English teachers.  Sealable envelopes had also been provided for 
each of the participants so that they could seal their completed questionnaires in it without 
worrying that their responses may be peeked by the others.  I successfully obtained the 
completed questionnaires from the two panel heads at the end of April.  Of the 30 
questionnaires distributed, 12 and 11 were completed by School A and School B respectively.  
 
(2) Classroom observations and post-lesson conferences 
Participants may not put what they say they believe into actual practice for some reasons.  
Also, they may deliberately choose the answers which can please the researcher or make them 
appear in a more positive light.  So, I conducted lesson observations and post-lesson 
interviews with some of the participants.  After collecting the questionnaires, I found that 4 
participants were interested in joining the follow-up study consisting of a classroom 
observation plus a post-lesson interview.  Unfortunately, however, two of them finally could 
not make it due to their busy schedules.   
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At the beginning of May, I went to observe the other two teachers including Mary 
(pseudonym) from School A and Kitty (pseudonym) from School B.  Mary‟s lesson lasted 
for 40 minutes and the length of Kitty‟s lesson was 60 minutes.  I observed whether the AMs 
were used as the main text in the lesson, how they exploited it, how students reacted to the 
text, what difficulties they and students faced with AMs.  In the lessons, I acted as a 
non-participant observer so their lessons could be conducted in a usual manner.  Since they 
were unwilling to be videotaped, I tried to take notes about the lessons on my notebook so as 
to make them feel comfortable.   
 
Face-to-face post-lesson interviews were originally scheduled.  But on the observation days, 
two participants said they could not afford the time to have the interviews because of staff 
meetings.  Both of them suggested I send them the interview questions through email. In the 
two emails (Appendix B: P.37), I asked them several questions based on the observed lessons 
and their completed questionnaires and.  With their permission, I am able to select 
significant portions of their responses for analysis in this paper.   
 
Data analysis: 
Descriptive statistics (Appendix C-E: P.38-41) will be used to display the result of the 
questionnaires.  Any marked findings such as special patterns of their response will be 
focused and explored.  As for the interview, the relevant significant portions will be culled 
from participants‟ response and further discussed in the paper.  By doing all these, a better 
understanding of English teachers‟ attitudes towards AMs can be obtained.   
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Chapter 4 – Results and discussion 
This chapter aims at answering the three research questions stated in Chapter 1 with the 
analysis and discussion of the results gained from questionnaires and interviews.  The 
pedagogic implications drawn from the following discussion would be explored in Chapter 5.  
To make the result of the questionnaire more accessible and facilitate the discussion, the 
participants are broadly categorized into three types based on their response of Q.1 in Part C 
which asked how frequently they use AMs in classes:  
 
Type 1: Teachers who “always” and “often” use AMs 
Type 2: Teachers who “sometimes” use AMs  
Type 3: Teachers who “seldom” use AMs   
 
Out of 23 participants, 26.1% (6 people) fall into Type 1, 47.8% (11 people) belong to Type 2 
and 26.1% (6 people) goes to Type 3.  Their responses to the items in Part B of the 
questionnaire can be found in: 
 
Table 1–The response of Type 1 respondents (Appendix C: P.38) 
Table 2–The response of Type 2 respondents (Appendix D: P.39-40) 
Table 3–The response of Type 3 respondents (Appendix E: P.41) 
 
(1) What are the English language teachers’ attitudes towards the use of AMs in Hong 
Kong secondary schools? 
 
1.1 A positive fundamental belief on AMs  
On the whole, the results obtained from the questionnaire show that all participants of the two 
Band 3 secondary schools have employed AMs in their teaching by different degrees despite 
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the fact that some of them consider their students‟ English proficiency “bad” and “very poor”.  
This may be due to the fact that in Item4, 100% respondents agreed that students should not 
be denied the opportunity to interact with AMs.  Also, in Item1, 19 out of 23 participants 
believed that, compared with local English textbooks, AMs are more beneficial to students‟ 
English learning.  Additionally, in Item3, more than half of them disagreed with the 
statement that students can still learn English well without exposure to AMs.  All these 
views are shared by Hedge (2000) and Schiffrin (1996).  The former criticized that textbooks 
often neglect the communicative aspects of the language and the latter suggested the language 
of traditional textbooks could sometimes be contrived and even distorted.  T8 from Type 2 
said: 
 
Using authentic texts gives students real input of how the language is used in real life. 
 
Without the exposure to AMs, learners may not be able to develop a good command of 
English which enables them to manage the conversation effectively in the real life (Gilmore, 
2007).    
 
Although Type 2 and Type 3 teachers value the fundamental role of AMs and their views are 
actually grounded, they do not adopt AMs frequently in their actual practice.  One of the 
possible reasons is that as shown in Chapter 2, Education Bureau gives teachers a high degree 
of flexibility and autonomy in the selection of teaching materials.  In spite of its advocacy of 
AMs, the authority does not set up any rules to stipulate teachers to use them.  In order to get 
rid of frequently bothering about finding and exploiting AMs, some of them may just turn to 
textbooks which offer ready-to-use materials.  Owing to the lack of its strong stance together 
with the drag of inertia, teachers are not inclined to change even though they may understand 
that the renewal would be desirable (Kwo, 2004).  So, it can be said that “attitudes may not 
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fully reflect the actual pedagogic practice” (Borg, as cited in Leung, 2010:8).  Actually, there 
are other reasons affecting teachers‟ willingness to use AMs frequently.  They would be 
explored in Section 2 later. 
 
1.2 The importance of exploiting AMs linguistically and culturally  
In total, 87% respondents (20 people) agreed with the statement of Item20 “When using 
authentic texts, teachers should endeavor to take advantage of the linguistic and cultural 
opportunities presented by the texts”.  As examined in Chapter 2, there are different learning 
opportunities in AMs.  Linguistically, students can realize the variety of features in natural 
spoken and written discourse (Richards, 1990; Berardo, 2006), ranging from repetitions and 
hesitations (Ur, 1984), more colloquial language (McCarthy & Carter, 1994) to more difficult 
and precise lexical items (Davies & Widdowson, 1974).  If teachers do not explore the 
language features of AMs with students in an explicit manner, students may not be able to 
notice all these features, thereby wasting the potential for greater language intake.  Ellis 
stressed the importance of noticing by saying “no noticing, no acquisition” (1995:89).  
Culturally, AMs offer learners opportunities to be in touch with foreign cultures (Gilmore, 
2007).  For example, foreign countries may have special wedding settings which are 
different from local contexts (Cullen & Sato, 2000).  These two authors also put emphasis on 
noticing.  They did not support passive viewing of AMs and encouraged teachers to guide 
learners to notice the particular cultural features.  In a word, a large number of the 
participants in this research are well aware of the need of drawing out more learning 
opportunities of AMs.  
 
1.3 The consensus on the difficulty of finding and exploiting AMs  
83% respondents (19 people) agreed or strongly agreed that selecting AMs which are suitable 
for students‟ English level is time-consuming.  These people also agreed that it takes a lot of 
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effort and creativity to exploit authentic texts.  Furthermore, regardless of Type 1, Type 2 or 
Type 3 teachers, a majority of them in Part C keenly expressed their concern about the large 
amount of time used in finding and adapting suitable texts: 
 
T1: It is difficult to find suitable authentic texts which suit the level of band 3 students. 
T3: It is really time-consuming to find a suitable text and adapt it.   
T9: I do not have enough time to prepare authentic materials. 
T11: Adapting authentic materials is time-consuming. 
T13: Sometimes, it is difficult to find suitable authentic materials for a particular curriculum, 
topic or suiting students’ levels. 
T18: Finding the appropriate authentic materials is time-consuming. 
 
But in fact, as reflected in their response of Item18, more than 50% participants thought it is 
not difficult to find texts that are relevant to students‟ lives and interests.  The real difficulty 
is to find texts that match the content of the school curriculum.  Consequently, 15 
respondents chose scale 3 or 4 when answering Item17.  Indeed, finding suitable AMs takes 
a great deal of time because teachers need to take different factors into account including the 
suitability of content, exploitability, readability and even the layout (Berardo, 2006).  Type 2 
and Type 3 teachers cannot always afford the time to do so.  According to the statistic 
released by Hong Kong Professional Teachers‟ Union (2010), local teachers need to work 
more than 60 hours a week and take up a lot of non-teaching duties such as organizing 
extra-curricular activities, devising ways of promoting the school, to name just a few.  So, it 
is reasonable that some teachers use AMs less frequently.   
 
Yet, we may wonder why Type 1 teachers manage to use AMs more often.  Firstly, in the 
interview, Kitty suggested that the preparation work is not really tedious because the Internet 
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enables her to have easy access to AMs, especially South China Morning Post (SCMP) and 
Youtubes.  Secondly, another interviewee Mary said she has the habit of collecting AMs 
such as SCMP, HK Magazines (free), brochures and leaflets in the leisure time.  This is 
highly recommended by Jacobson, Degener, and Purcell-Gates (2003) because students can 
see what they learn is related to their daily life.  The final reason inferred by the present 
writer is that they have got used to this practice and been equipped with ample knowledge to 
select AMs and plan lessons very efficiently.  So, it is no wonder that they are able to use 
AMs frequently.   
 
(2) Why do/don’t English language teachers use AMs? 
The result of this study shows that none of the respondents selected “Never” in Part C of the 
questionnaire.  This means that all of them use AMs.  But their frequency of using AMs is 
different.  The difference in frequency could be explained by the four reasons below.     
 
2.1 Perceiving the benefits of using AMs 
There is a positive relationship between teachers‟ perceived benefits of AMs and frequency of 
using them.  As shown in the table below, it is apparent that this group of people generally 
agreed or strongly agreed with the statements describing the benefits of using AMs.    
 T1 T2 T3 T4 T5 T6 
Effects of using authentic texts 
9 Students show greater learning motivation when you use authentic 
texts. 
4 4 3 4 3 3 
10 Authentic materials help to build students‟ confidence in using 
English. 
3 4 3 3 3 3 
11 Authentic texts are beneficial to students‟ development of receptive 
skills. 
3 3 4 3 4 3 
12 Authentic texts are beneficial to students‟ development of 
productive skills. 
3 4 4 3 3 3 
13 Authentic texts broaden students‟ knowledge, understanding, 
experience of various cultures in which English is used. 
4 4 4 4 4 3 
14 Using authentic material is a good way to introduce students to the 
idea of “English-as-a-global-language”. 
2 4 4 4 4 4 
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So, it is possible to say Type 1 teachers use AMs more frequently because they clearly see the 
pedagogic benefits.  Most of their answers in Part C of the questionnaire further elaborate 
the advantages of using AMs.  For students‟ learning motivation,  
 
T1: Students show greater motivation.  Students notice that the knowledge they learnt from 
the authentic materials is related to their daily life.  
The greater learning motivation may also be explained by T3‟s statement: 
 
I think authentic materials are more interesting and thought-provoking. 
 
On the other hand, a majority of Type 2 and Type 3 teachers, who use AMs less frequently, do 
not think that AMs can bring so many positive effects.  They showed obvious disagreement 
towards the benefits of greater learning motivation (Item9), higher confidence in using 
English (Item10) and better development of language skills (Item11-12).  In Table 2, nearly 
half of them chose scale 2 in these four items and in Table 3, 83% respondents (5 people) 
disagreed with statement in Item10.  As a result, it can be said that teachers use AMs less 
frequently when they do not see the pedagogic advantages.   
 
Type 1 and Type2-3 teachers express evidently divergent opinions about the effects on 
students‟ learning motivation and confidence.  This tells us using AMs does not certainly and 
automatically improve these two aspects.  Given the fact that the English proficiency of their 
students is similar, there should be other factors contributing to this gap, including types of 
modification, text characteristics and topic familiarity (Gilmore, 2007).  When planning the 
observed lesson, Mary really gave thought to these elements.  She used a HK Magazine‟s 
text about how people can spend the government‟s $6000 handout in relaxing ways such as 
having buffets and buying brand-name products.  She chose this text because the $6000 
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handout was one of the hottest news at that time.  Also, the topic is lighthearted and related 
to students‟ daily life.  To lower students‟ linguistic load, she added a glossary at the end of 
the text.  I observed that a majority of students enjoyed dealing with the text and were 
on-task throughout the lesson.  As we can see, if the above factors are taken into account, the 
possibility of achieving the benefits stated in Item 9-10 could be higher.   
 
2.2 The shortcoming of school textbooks from Type 1 teachers’ perspectives 
It is believed that, apart from the considerable pedagogic benefits, Type 1 teachers‟ motive of 
using AMs is generated by the weakness of textbooks.  In Item6, 5 out of 6 Type 1 teachers 
agree that local textbooks are generally lacking in natural use of English.  This view has 
been widely recognized by scholars (e.g. Porter & Roberts, 1981; Pearson, 1986; Hedge, 2002; 
Gilmore, 2007).  In Part C, T6 stressed again, “the language of authentic materials is more 
natural than that in textbooks”. The interviewed teacher Kitty shared this view.  In the 
interview, I asked why she decided to teach formulaic sequences through AMs.  She 
answered: 
 
Because the language is more authentic. More importantly, I have to show to the students 
that formulaic sequence is used that commonly among native speakers. Using tailor-made 
materials may not be that convincing to students. 
 
Clearly, her comment corresponds to Berardo‟s opinion: “[contrived texts are] very unlike 
anything that the learner will encounter in the real world and very often they do not reflect 
how the language is really used” (2006:62).  I noticed that Kitty explicitly explained to her 
class the rationale of using AMs rather than textbooks.  She told students that she would like 
them to see the real formulaic sequences of native speakers.  This gave students a good 
purpose to handle the AMs. 
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2.3 The linguistic challenge of AMs  
The fact that Type 2 and Type 3 teachers use AMs less frequently may be caused by the 
lexical difficulty.  More than 75% participants from Type 2 and Type 3 (13 people) expressed 
their agreement to the description “Authentic materials are always more linguistically 
challenging than local textbooks” in Item5.  Some of them added that:  
 
T7: Authentic materials are always too difficult for my students.  It cannot be used all the 
time. 
T10: Most authentic texts are very difficult to my students……and it’s hard to simplify the 
language in the authentic text. 
T19: Too challenging to students. 
T22: It’s too difficult for my students. 
 
Many authors (e.g., Morrison, 1989; Widdowson, 2003; Williams, 1983) have pointed out the 
mountainous linguistic challenge of AMs.  The lexical density of AMs could be daunting to 
some students.  This is especially true for the students of the two participating Band 3 CMI 
schools who are beginning and intermediate learners.  T19 stated: 
 
My students simply give up when they find authentic texts challenging. 
 
You may argue that they can overcome this problem by prudent text selection or adaptation.  
But as reviewed in Section 1.3, a lot of them cannot afford the time to do so.  It is worth 
noticing that this group of people tend to think AMs cannot contribute to students‟ learning 
motivation and confidence in using English as reflected in their response in Item9-10.  All 
these could possibly discourage them from using AMs frequently. 
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2.4 The ability to overcome the challenge of AMs 
In fact, like Type 2 and Type 3, 83% Type 1 teachers (5 people) also found that the linguistic 
difficulty of AMs is greater than that of textbooks.  Yet, this does not lower their frequency 
of using AMs.  In addition to the reason stated in Section2.1, the other possible cause is that 
they believe this problem can be overcome by careful text selection and adaptation.  Here are 
some of their opinions: 
 
T3: Through the selection and adaptation of the authentic materials, teachers cater better the 
needs of individual students and this in turn benefits learning and teaching. 
T5: Choosing authentic materials to suit the learners is very important.  As a general rule, 
we can choose authentic texts from the perspective of teenage learners – the “fun” element, 
how entertaining the information is. 
T6: Authentic materials facilitate learning when adaptation is done. 
 
The above displays their sensitivity to text selection and adaptation.  When selecting texts, 
not only do they pay attention to the length as seen their response of Item15, but also other 
criterions including the “thought-provoking” element(T3), the relatedness to “daily life” (T4), 
“the fun element” (T5) and so on.  As for adaptation, there are two things we should pay 
attention to.  Firstly, Byram and Feng (2002) suggested that any arbitrary adaptation should 
be avoided so as not to affect the overall quality of the natural discourse.  Also, the present 
writer thinks we had better not tell our students that adaptation has been made because some 
of them may lose the interest of the text when they think the text is no longer 100% authentic 
after our modification.   
 
Instead of only looking at the difficulty of the text, the interviewee Kitty said teachers can 
appropriately adjust the manageability of the task.  For example, if there are many speakers 
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with various accents in a listening text, the degree of response required could be simple, say, 
identifying the names of the speakers.  This may help to enhance students‟ tolerance of the 
ambiguity when dealing with AMs.  
 
(3) On the whole, in English language teachers’ opinions, how might the use of AMs 
facilitate or impede English learning of students? 
The respondents gave different opinions on Q.3 in Part C of the questionnaire.  Some 
teachers (e.g. T2; T3; T15) think using AMs is beneficial to students‟ learning whereas some 
others (e.g. T10; T19) think the other way round.  
 
3.1The use of AMs facilitates learning  
Without doubt, motivation is one of the most significant factors in language acquisition.  
Emotionally, using AMs can contribute to higher learning motivation of students.  The 
motivation comes from a few ways.  Firstly, the linguistic challenges of AMs make students 
learn more passionately because they want to overcome difficulty of decoding the information 
of a real text (Guariento & Morley 2001).  The interviewee Mary agreed and said her 
students told her they had a sense of achievement after “conquering” an AM.  Secondly, 
AMs are more interesting than textbooks since they are produced for real communication 
purposes but not for pedagogic purposes (Morrow, 1997).  Students may be impressed by the 
fact that they are listening to or reading something native speakers would normally do.  
Thirdly, the interviewee Kitty said students enjoy dealing with AMs on account of its 
up-to-date feature.  These three elements can make students have a positive attitude towards 
learning.  This lowers the affective filer of students, optimizing the potential for language 
learning to take place (Krashen, 1987). 
 
Cognitively, using AMs can bridge the gap between the classroom and the outside world.  
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Porter & Roberts (1981) and Hedge (2002) stated that there is a lack of naturalness in 
non-AMs.  This may lower students‟ ability of using English in the reality.  T7 would agree 
with this view: 
 
Using authentic materials would facilitate students’ learning.  Otherwise, they can just learn 
English through textbooks.  They can’t really communicate with others in their daily life.  
 
T5 stated that using AMs enables students to see and realize the fluidity and complexity of the 
language use in real life.  This prepares them to operate more smoothly in real discourse 
(Gilmore, 2007).  
 
3.2 The use of AMs impede English learning 
The benefits mentioned in Section 3.1 do not apply to all learners.  As shown in Chapter 2, 
using AMs may demotivate students because of its linguistics challenge (Williams, 1983; 
Morrison, 1989; Widdowson, 2003) and unfamiliar cultural contexts (Byram, 1991; LeLoup 
& Potenrio, 2000).  The quotations used in Section 2.3 correspond with this claim.  CMI 
Band 3 students, who are mostly beginning and intermediate learners, are prone to boredom 
or even frustration when they find the materials too difficult.  Their affective filters will be 
high, making language learning a much slower and difficult process (Krashen, 1987).  This 
viewpoint reminds us that careful text selection is of utmost importance if we want to yield 
the greatest learning outcome. 
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Some interesting findings 
T2 and T5 shared a special reason why they use AMs: 
 
T2: I myself like authentic materials.  Wherever I go, I collect and shoot (using my phone 
camera) authentic materials.  They are attractive to me……. In fact, I’d like students to 
share the joy of mine. 
T5: I firmly believe that English is not merely for exams.  It is a medium for students to 
experience the creative and fun world beyond the classroom and textbooks.  Using authentic 
materials can let students see a bigger world 
 
We can see that teachers use AMs not merely for English teaching reasons.  Taking these two 
portions as an example, T2 wants to share their favorite happiness whereas T5 wants to 
broaden students‟ horizon.  In fact, 91% of all participants (21 people) agreed that using 
AMs can broaden students‟ knowledge, understanding, experience of various cultures in 
which English is used. 
 
  
28 
 
Chapter 5 – Conclusion and educational implications 
The purpose of this study is to examine how frontline secondary school teachers see the 
usefulness of AMs in English teaching.  In general, a majority of the participants have a 
positive attitude towards the use of AMs and think AMs facilitate students‟ English learning.  
The result shows that all participants have used AMs with different frequencies.  This 
difference may be caused by (1) whether they can actually see the positive effects of AMs, (2) 
whether they are satisfied with traditional textbooks and (3) whether they can spare time for 
selecting and adapting texts.  One significant finding gained from the lesson observations is 
that AMs can actually be used effectively with students whose English proficiency is 
considered “bad” and “very poor”.  The key is to take more factors into account when 
selecting texts.  This could enable teachers to elude the possibility of demotivating students. 
 
Having analyzed the shortcomings of traditional textbooks, English teachers should endeavor 
to find opportunities of employing more AMs in their teaching.  As seen from the successful 
cases of Mary and Kitty, using AMs with students of low proficiency is not a utopian dream.  
With the careful text selection and task design, I believe all of us can yield the benefits of 
AMs.  The time-consuming procedure can be solved by the collaborative effort, say, sharing 
the established materials to the school intranet. 
 
For AMs to be more widely used, Education Bureau has a vital role to play.  Advocating the 
use of AMs in curriculum documents is impractical; however, I have no intention of 
suggesting that Education Bureau impose stricter rules.  What they have to do in the short 
run is to provide more ready-to-use lesson plans and materials.  The current amount of these 
resources on its website is far from satisfactory.  In the long term, they should hold 
workshops to equip teachers with more knowledge about AMs so they are able to self-design 
materials which cater for the particular need of their learners.   
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Chapter 6 – Limitations and future research scopes 
One of the limitations is that this is only a small-scale research with only 23 participants of 
two Band 3 CMI secondary schools.  The sample size is small and the composition of this 
population is not varied.  So, the findings cannot be generalized to larger populations.  Any 
findings of this research project may be relevant only to these two schools.  If possible, 
future researchers may include a larger amount of secondary schools to increase the 
generalizability of the study.  Another problem is that the self-report questionnaires can be 
“subject to a form of influence called social desirability response bias – that is, the wish to 
appear in ways that the person thinks are socially approved” (Wong, 2010:45).  As the 
researcher only managed to see two participants‟ actual practice through lesson observations, 
the actual practice of other respondents remains uncertain. 
 
This research project reviews that teachers hold totally divergent views on whether using 
AMs can increase learning motivation of students.   Although some studies have been done 
to examine the relationship between AMs and motivation, their contexts are limited to foreign 
countries such as England and South Korea.  It would be worthwhile to conduct this kind of 
study in the local context. Its result may provide more valuable information for Education 
Bureau and local secondary schools when they formulate policies or guidelines regarding the 
use of AMs.       
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Appendix A – Questionnaires distributed to English teachers  
(The layout of this questionnaire is adapted from Leung, P. (2010). English language teachers’ 
beliefs and attitudes in the pedagogic use of Cantonese in English classes in Hong Kong 
secondary schools. Hong Kong: The University of Hong Kong.)  
 
Questionnaire 
 
The questionnaire aims to gather your beliefs, attitudes, and experience regarding the use of authentic 
materials in English language classes.  In this questionnaire, authentic materials are defined as texts 
that are produced by a real speaker or writer for a real audience, for example, newspaper articles, radio 
programs, holiday brochures and so on.  This questionnaire consists of three parts. The questions in 
Part A aim to collect some general information about you. Part B asks about your beliefs and attitudes 
towards the use of authentic materials. Part C explores your reflection concerning the use of authentic 
texts in the actual classroom. It will only take you approximately 20 minutes to complete this 
questionnaire. 
 
Please be well assured that all the information collected will be used for research purposes only. All 
the responses you give will be treated confidentially and anonymously. An envelope has been 
provided so that you can seal the completed questionnaire in it. Your input is very important for 
researchers to understand the practice and value of using authentic materials in English classes.  
Thank you. 
 
 
Part A: Background Information 
 
Please tick the appropriate options in the following questions:  
 
1. I am currently teaching:   junior form (F.1 – F.3)   senior form (F.4 – F.7)  [can  both options] 
 
 
2. How many years have you been teaching English? 
  0 – 4 years           5 – 10 years           11 – 20 years           21 years or above 
 
 
3.   How many lessons do you need to teach per week on average?   
      9– 15            16-25            26 – 30            31 or above 
 
 
4. Have you received any English language teacher training? 
  Bachelor of Education       PGDE       none      others, please specify ______________ 
 
5.   When you were studying in secondary school, how often did your English teachers use authentic materials? 
  always          often          sometimes          seldom          never  
 
6. How would you describe your students‟ English language proficiency on average? 
  excellent       good       fair       bad       very poor 
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Part B: Beliefs and Attitudes 
 
The following statements are about your beliefs and attitudes towards the use of authentic materials in 
language teaching. Please circle the appropriate number with 1 being strongly disagree and 4 being 
strongly agree. 
 
 
The role of authentic materials in language teaching 
1.Compared with local English textbooks, authentic materials are more beneficial to 
students‟ English learning. 
1 2 3 4 
2. Authentic materials should act as a supplement to local textbooks. 1 2 3 4 
3. Students can still learn English well without exposure to authentic texts.  1 2 3 4 
4. Students should not be denied the opportunity to interact with authentic materials. 1 2 3 4 
  
The contrast between local English textbooks and authentic texts 
5.Authentic materials are always more linguistically challenging than local 
textbooks. 
1 2 3 4 
6.Local textbooks are generally lacking in natural use of English. 1 2 3 4 
7.In terms of grammar teaching, local textbooks are more effective than authentic 
texts.  
1 2 3 4 
8. Local textbooks often ignore the cultural aspects of a language. 1 2 3 4 
 
Effects of using authentic texts 
9. Students show greater learning motivation when you use authentic texts.  1 2 3 4 
10. Authentic materials help to build students‟ confidence in using English. 1 2 3 4 
11. Authentic texts are beneficial to students‟ development of receptive skills. 1 2 3 4 
12. Authentic texts are beneficial to students‟ development of productive skills. 1 2 3 4 
13. Authentic texts broaden students‟ knowledge, understanding, experience of 
various cultures in which English is used. 
1 2 3 4 
14. Using authentic material is a good way to introduce students to the idea of 
“English-as-a-global-language”.  
 
1 2 3 4 
Text selection 
15. When selecting texts, length of the texts is your prime consideration. 1 2 3 4 
16. Selecting authentic texts which are suitable for students‟ English level is 
time-consuming. 
1 2 3 4 
17. It is difficult to find texts that match the content of the school curriculum. 1 2 3 4 
18. It is difficult to find texts that are relevant to students‟ lives and interests. 
 
1 2 3 4 
General feeling about using authentic materials 
19. It takes a lot of effort and creativity to exploit authentic texts. 1 2 3 4 
20. When using authentic texts, teachers should endeavor to take advantage of the 
linguistic and cultural opportunities presented by the texts.                           
1 2 3 4 
21. When I manage to use authentic materials in my English classes, I feel that I am 
a more competent English teacher. 
1 2 3 4 
 
 
 
 
 
 
Strongly 
agree 
Strongly 
disagree 
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Part C: Reflection on Experience 
 
Please read the questions carefully and respond to each question as fully and accurately as you can 
based on your own teaching experience with regard to using authentic materials in English language 
classrooms.  
 
1. How often do you use authentic materials in your English language classes?  
  always          often          sometimes          seldom          never  
 
2. Why do/don‟t you use authentic materials in the English language classes? 
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________ 
 
3. Do you think the use of authentic materials would facilitate or impede your students‟ English language 
learning?  Why? 
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________ 
 
4.      Do you have extra comments or opinions regarding the use of authentic texts in language classroom? 
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________ 
To gain more valuable information about the research topic, some teachers, who frequently use 
authentic materials, will be invited for follow-up interviews and classroom observations in which 
authentic materials are used.   
 
Would you like to take part in the follow-up study? 
 no, thank you           yes, my contact information is____________________________ 
 
Thank you very much for completing this questionnaire. 
Your response and comments are highly appreciated. 
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Appendix B – Emails to Mary (pseudonym)of School A and Kitty (pseudonym)of School B 
 
Dear Mary 
 
Thank you for taking part in the follow-up study and letting me have the lesson observation today.  In order to 
obtain more useful data for my study, I would be grateful if you could answer me the following 
questions.  There is no right or wrong answer.  Your response will be used for research purposes only and it 
will be kept anonymous and confidential.  Please feel free to share as much as you can.   
 
1)Why do you choose to teach the skills of oral presentation by using the authentic text about the government‟s 
$6000 handout rather than textbook passages? 
  
2)How do you usually guide students to overcome the challenges presented by authentic materials? 
  
3)In the questionnaire, you mentioned that, on average, your students‟ English language proficiency is 
“fair”.  Do you think that using authentic materials may lower their motivation and impede their 
learning?  Why? 
  
4)You agree with the statement that finding and exploiting authentic texts is a time-consuming process.  Why do 
you still always use authentic materials despite the potentially tedious preparation work behind?     
  
5)Do you have any other feedbacks, comments or questions? 
  
Thank you very much.  Your response and comments are highly appreciated. 
 
Best wishes 
Cliff 
 
 
 
 
Dear Kitty 
 
Thank you for taking part in the follow-up study and letting me have the lesson observation today.  In order to 
obtain more useful data for my study, I would be grateful if you could answer me the following 
questions.  There is no right or wrong answer.  Your response will be used for research purposes only and it 
will be kept anonymous and confidential.  Please feel free to share as much as you can.   
 
1)Why do you choose to teach formulaic sequences by using the authentic text about the tour guide dog rather 
than textbook passages? 
  
2)How do you usually guide students to overcome the challenges presented by authentic materials? 
  
3)In the questionnaire, you mentioned that, on average, your students‟ English language proficiency is “very 
poor”.  Do you think that using authentic materials may lower their motivation and impede their 
learning?  Why? 
  
4)You strongly agree with the statement that finding and exploiting authentic texts is a time-consuming 
process.  Why do you still often use authentic materials despite the potentially tedious preparation work 
behind?     
  
5)Do you have any other feedbacks, comments or questions? 
  
Thank you very much.  Your response and comments are highly appreciated. 
 
Best wishes 
Cliff 
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Appendix C - Table 1 – The response of Type 1 respondents in Part B of the questionnaire  
Key: T = Teacher, T(number) = A particular teacher in the group 
Response of each question: Number 1 being strongly disagree and 4being strongly agree 
 T1 T2 T3 T4 T5 T6 
The role of authentic materials in language teaching 
1 Compared with local English textbooks, authentic materials are more 
beneficial to students‟ English learning. 
3 4 3 4 4 3 
2 Authentic materials should act as a supplement to local textbooks. 2 4 3 1 2 3 
3 Students can still learn English well without exposure to authentic texts. 3 2 2 3 2 2 
4 Students should not be denied the opportunity to interact with authentic 
materials. 
3 4 4 4 4 4 
The contrast between local English textbooks and authentic texts 
5 Authentic materials are always more linguistically challenging than local 
textbooks. 
3 4 3 4 2 3 
6 Local textbooks are generally lacking in natural use of English. 3 2 4 4 3 3 
7 In terms of grammar teaching, local textbooks are more effective than 
authentic texts. 
3 2 3 3 3 2 
8 Local textbooks often ignore the cultural aspects of a language. 3 2 3 3 4 3 
Effects of using authentic texts 
9 Students show greater learning motivation when you use authentic texts. 4 4 3 4 3 3 
10 Authentic materials help to build students‟ confidence in using English. 3 4 3 3 3 3 
11 Authentic texts are beneficial to students‟ development of receptive skills. 3 3 4 3 4 3 
12 Authentic texts are beneficial to students‟ development of productive skills. 3 4 4 3 3 3 
13 Authentic texts broaden students‟ knowledge, understanding, experience of 
various cultures in which English is used. 
4 4 4 4 4 3 
14 Using authentic material is a good way to introduce students to the idea of 
“English-as-a-global-language”. 
2 4 4 4 4 4 
Text selection 
15 When selecting texts, length of the texts is your prime consideration. 3 3 3 3 3 3 
16 Selecting authentic texts which are suitable for students‟ English level is 
time-consuming. 
3 3 3 2 2 4 
17 It is difficult to find texts that match the content of the school curriculum. 3 3 2 3 2 2 
18 It is difficult to find texts that are relevant to students‟ lives and interests. 2 1 2 2 1 2 
General feeling about using authentic materials       
19 It takes a lot of effort and creativity to exploit authentic texts. 3 3 3 3 1 4 
20 When using authentic texts, teachers should endeavor to take advantage of 
the linguistic and cultural opportunities presented by the texts. 
3 4 3 3 4 3 
21 When I manage to use authentic materials in my English classes, I feel that I 
am a more competent English teacher. 
3 4 3 3 4 3 
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Appendix D - Table 2 – The response of Type 2 respondents in Part B of the questionnaire 
Key: T = Teacher, T(number) = A particular teacher in the group 
Response of each question: Number 1 being strongly disagree and 4being strongly agree 
 T7 T8 T9 T10 T11 T12 T13 T14 T15 T16 T17 
The role of authentic materials in language teaching 
1 Compared with local English 
textbooks, authentic materials are more 
beneficial to students‟ English learning. 
3 4 3 3 3 4 3 2 3 3 3 
2 Authentic materials should act as a 
supplement to local textbooks. 
3 2 3 4 3 3 3 3 3 3 3 
3 Students can still learn English well 
without exposure to authentic texts. 
2 2 3 3 4 1 2 2 2 3 2 
4 Students should not be denied the 
opportunity to interact with authentic 
materials. 
3 4 3 4 4 3 4 4 3 3 4 
The contrast between local English textbooks and authentic texts 
5 Authentic materials are always more 
linguistically challenging than local 
textbooks. 
3 2 3 3 4 4 3 2 3 2 4 
6 Local textbooks are generally lacking 
in natural use of English. 
3 3 3 4 2 2 3 3 3 2 2 
7 In terms of grammar teaching, local 
textbooks are more effective than 
authentic texts. 
3 3 3 4 4 3 3 2 3 2 3 
8 Local textbooks often ignore the 
cultural aspects of a language. 
3 3 3 3 1 3 3 2 3 2 3 
Effects of using authentic texts 
9 Students show greater learning 
motivation when you use authentic 
texts. 
2 3 3 2 2 4 4 2 3 2 3 
10 Authentic materials help to build 
students‟ confidence in using English. 
3 3 3 2 1 3 2 2 2 2 2 
11 Authentic texts are beneficial to 
students‟ development of receptive 
skills. 
3 3 3 2 2 3 3 3 2 2 3 
12 Authentic texts are beneficial to 
students‟ development of productive 
skills. 
3 4 3 2 2 3 3 3 2 2 3 
13 Authentic texts broaden students‟ 
knowledge, understanding, experience 
of various cultures in which English is 
used. 
3 4 3 3 3 3 4 4 3 2 4 
14 Using authentic material is a good 
way to introduce students to the idea of 
“English-as-a-global-language”. 
3 4 4 3 3 3 3 3 3 3 3 
Text selection 
15 When selecting texts, length of the 
texts is your prime consideration. 
3 2 2 4 3 2 3 3 3 2 2 
16 Selecting authentic texts which are 
suitable for students‟ English level is 
time-consuming. 
3 4 3 3 4 3 3 3 3 3 2 
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17 It is difficult to find texts that match 
the content of the school curriculum. 
4 4 3 4 2 3 3 2 2 3 2 
18 It is difficult to find texts that are 
relevant to students‟ lives and interests. 
4 4 3 3 2 3 3 2 2 3 2 
General feeling about using authentic materials 
19 It takes a lot of effort and creativity 
to exploit authentic texts. 
3 4 3 3 4 3 3 2 3 3 2 
20 When using authentic texts, teachers 
should endeavor to take advantage of 
the linguistic and cultural opportunities 
presented by the texts. 
3 4 3 3 4 3 3 3 3 3 3 
21 When I manage to use authentic 
materials in my English classes, I feel 
that I am a more competent English 
teacher. 
2 4 3 3 3 3 3 2 3 2 3 
 T7 T8 T9 T10 T11 T12 T13 T14 T15 T16 T17 
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Appendix E - Table 3 – The response of Type 3 respondents in Part B of the questionnaire  
Key: T = Teacher, T(number) = A particular teacher in the group 
Response of each question: Number 1 being strongly disagree and 4being strongly agree 
 T18 T19 T20 T21 T22 T23 
The role of authentic materials in language teaching 
1 Compared with local English textbooks, authentic materials are more 
beneficial to students‟ English learning. 
3 2 3 3 1 2 
2 Authentic materials should act as a supplement to local textbooks. 3 3 4 3 2 3 
3 Students can still learn English well without exposure to authentic texts. 3 1 3 2 2 3 
4 Students should not be denied the opportunity to interact with authentic 
materials. 
3 3 4 4 3 3 
The contrast between local English textbooks and authentic texts 
5 Authentic materials are always more linguistically challenging than local 
textbooks. 
3 4 3 1 4 3 
6 Local textbooks are generally lacking in natural use of English. 4 3 3 2 4 2 
7 In terms of grammar teaching, local textbooks are more effective than 
authentic texts. 
3 4 3 4 2 3 
8 Local textbooks often ignore the cultural aspects of a language. 4 4 2 3 3 3 
Effects of using authentic texts 
9 Students show greater learning motivation when you use authentic texts. 3 1 4 2 2 3 
10 Authentic materials help to build students‟ confidence in using English. 3 1 2 2 2 2 
11 Authentic texts are beneficial to students‟ development of receptive 
skills. 
3 3 3 2 2 2 
12 Authentic texts are beneficial to students‟ development of productive 
skills. 
3 3 3 2 2 2 
13 Authentic texts broaden students‟ knowledge, understanding, experience 
of various cultures in which English is used. 
4 4 4 3 2 3 
14 Using authentic material is a good way to introduce students to the idea 
of “English-as-a-global-language”. 
4 3 3 2 2 2 
Text selection 
15 When selecting texts, length of the texts is your prime consideration. 2 3 2 4 2 3 
16 Selecting authentic texts which are suitable for students‟ English level is 
time-consuming. 
3 4 4 4 2 3 
17 It is difficult to find texts that match the content of the school 
curriculum. 
3 4 3 4 2 3 
18 It is difficult to find texts that are relevant to students‟ lives and 
interests. 
3 4 2 2 2 3 
General feeling about using authentic materials       
19 It takes a lot of effort and creativity to exploit authentic texts. 3 4 4 4 2 3 
20 When using authentic texts, teachers should endeavor to take advantage 
of the linguistic and cultural opportunities presented by the texts. 
3 3 3 3 2 3 
21 When I manage to use authentic materials in my English classes, I feel 
that I am a more competent English teacher. 
3 4 2 1 2 2 
 
